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“Most of the international conflicts are of a territorial
nature. They take place in space, become more contested
following spatial actions and, ultimately, are bound to get
resolved in space. Despite that, architects have rarely played
an active role in peace processes, leaving peacemaking to
lawyers, politicians, and security experts often with little
or no expertise in dealing with the built environment.”
- SAYA | Design for Change
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abstract
CONFLICT is loosely defined as a struggle or disagreement
between two or more parties. Conflict is part of our
nature and will always exist in some form or another.
However, what happens when the conflict becomes
violent? Who is responsible for mediating the conflict?
Currently, the Israeli-Palestinian conflict is being
mediated by government and military officials through
a top-down approach. This thesis aims to change that
by utilizing architecture and educational philosophy
to
bring
communities
together.
Collaboration
and interaction, aided by design, stitches the two
sides together with a common goal of peace.

Figure 1: This Peace of Place
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Architecture is used to mold the tangible space while
also enabling less tangible social interactions and
relationships. This thesis aims to explore how architecture
can be used to mediate conflicts on a community level.

iv

thesis statement

CONFLICT MEDIATION.
You normally think of this as something that goes on between politicians
behind closed doors. This should not be the sole arena for conflict
mediation and resolution. Architecture is used to mold the tangible
space around us, but it also affects the intangible social interactions
among people. Focusing on the Israeli-Palestinian conflict, this thesis
aims to use architecture and a collaborative approach to education
to begin to break down barriers, both tangible and intangible.

Figure 2: Breaking the Border
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key terms and definitions
Non-Governmental Organization (NGO): Voluntary group of individuals or organizations, usually not affiliated with

Israeli Arabs: Arabs living within the recognized borders of Israel, usually with Israeli citizenship.

any government, that is formed to provide services or to advocate a public policy. Although some NGOs are for-profit
corporations, the vast majority are nonprofit organizations (Britannica).

Palestinian Arabs: Arabs living within the West Bank and/or Gaza Strip, usually who have rejected Israeli citizenship.

Aliyah: The immigration of Jews to Israel (Merriam-Webster).
Intifada: Uprising, rebellion; specifically, an armed uprising of Palestinians against the Israeli occupation of the West Bank
and Gaza Strip. Its meaning in Arabic is “the act of shaking off” (Merriam-Webster).

Green Line: Name given to the 1949 armistice line between Israel, Jordan, and Egypt. This line is the internationallyrecognized border of Israel. It received this term from the green marker line that delineated it during negotiations.

H1: Palestinian-controlled Hebron, governed by the Palestinian Authority. This was decided on during the 1997 Hebron
Agreement.

H2: Israeli-controlled Hebron, is under the control of the Israeli Defense Forces. This was decided on during the 1997 Hebron
Agreement.

East Jerusalem: Area of Jerusalem captured and annexed by Israel during the 1967 Six-Day War. There are about 200,000
Jewish residents living in East Jerusalem as of 2013.

West Bank: Area of land between the west bank of the Jordan River and the Green Line. It was part of Jordan after 1948 and
later captured by Israel during the 1967 Six-Day War. It is considered under occupation by Israel by much of the international
community. There are over 341,000 Jewish settlers living in the West Bank as of 2013.

Jewish Settlers: Jewish people living within the West Bank, usually who have moved there after the 1967 Six-Day War.
Palestine Liberation Organization (PLO): Palestinian organization founded in 1964 for the goal of establishing an
independent Palestinian state. Considered a terrorist organization by the United States and Israel until 1993, when they
recognized Israel’s right to exist and accepted United Nations Security Council resolutions calling for a two-state solution.

Palestinian Authority (PA): Established in 1994 after the Oslo Accords, this Palestinian governing body has authority over
Areas A and B in the West Bank.

United Nations (UN): International organization with the goal of promoting peace and security among the countries of
the world.

Area A, West Bank: Areas of the West Bank where the Palestinian Authority has full control, both governmental and
security. Israeli citizens are not allowed to enter these areas.

Area B, West Bank: Areas of the West Bank where the Palestinian Authority has full governmental control, but shares
security control with Israel.

Area C, West Bank: Areas of the West Bank where Israel has full governmental and security control, except over the
Palestinian citizens that live within its boundaries. This area marks the largest portion of the West Bank.

Yerushalayim: Hebrew word for Jerusalem.
Al-Quds: Arabic name for Jerusalem.
Learning Corridor: A redefinition of the traditional school hallway. The learning corridor wraps around many programmatic
elements, connecting the library, computer area, work spaces, study nooks, and learning pods. The learning corridor is an
amorphous space of education, collaboration, interaction.

Learning Pods: A redefinition of the traditional classroom. Learning pods provide greater isolation for typical classroom
activities, but do not break away from the learning corridor. Instead, their edges flow into the learning corridor, fostering a
greater sense of connectivity among the programmatic elements.
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COLOR KEY:
PINK - Neutral
GRAY - Neutral
GREEN - Arab
BLUE - Jewish

Portion of the West Bank-Israeli Green Line border
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[part 1] research

area of focus summary
My thesis aims to challenge the way major boundary
conflicts are being mediated today
This thesis is about spatial boundaries…borders you can see, divides you can
feel, and separations that you don’t know exist. These boundaries can be
sites of conflict when the spatial zones are contested, such as in Israel and
Palestine.
Figure 3: Security Wall, New York Times

“The entry of a third party may change the conflict
structure and allow a different pattern of communication,
enabling the third party to filter or reflect back the
messages, attitudes, and behavior of the conflictants.”

My thesis aims to challenge the lack of involvement design
has within the field of conflict resolution
Conflicts such as the one between Israel and Palestine are extremely spatial,
yet are being mediated by government and military officials with little to no
experience or training in architecture and/or urban planning.

- Contemporary Conflict Resolution, Ramsbotham, et al
Figure 4: IDF, New York Times

My thesis aims to challenge the current system of education
within border communities
Education in Israel is currently divided, using the categories: State, StateReligious, Arab, Independent Private, and Independent Religious. The staterun schools are supposed to be equal, however, in many communities the
Arab schools receive less funding and have fewer resources available to them.
By designing a bicultural, bilingual primary school, I hope to challenge the
status quo within the educational system in Israel.

6

Figure 5: School Children
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theoretical issues
How is design relevant in the study of conflict resolution?

According to Karen Lee Bar-Sinai of SAYA, relevancy is the biggest obstacle her firm has found when
working on urban planning designs that hope to help in the peace process between Israel and Palestine.
Many people believe that this is a governmental issue, a bottom-down process that will start with talks
between the two governments and end with a peace treaty. Once that treaty is signed, questions are
brought up with relation to how the treaty will manifest itself on the ground and how it will affect the
communities on the seam. By approaching conflict resolution from a multidisciplinary approach, we can
limit the harmful affects of borders and divides between people. Instead, we can usher in a new era of
soft lines that encourage education, collaboration, and interaction to bring groups together peacefully and
willingly. This will help foster long-lasting peace along border areas.

How can a spatial intervention become a common ground between two
or more sides in a conflict?

As Menachem Klein argues in his book The Shift, the Israeli-Palestinian conflict has changed from a border
conflict to an ethnic conflict, with Israel imposing an “ethnocratic regime,” (17). Maybe equality is less
about the form and more about the function of creating a safe zone for interaction, learning, and discussion,
like in the Tietgen Residence Hall’s inner courtyard. Architecture can become a “third space” of peace and
common ground. There are many common grounds in the Israeli-Palestinian conflict, such as a desire for
their children to gain a good education. A school can bring the community together for a common goal of
education and collaboration among both the children and their families. A park can bring people together
for the common goal of public space, fresh air, and a safe place for children to play.
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Liminality

This connection of being between must
be both literally between interior and
exterior, incorporating the light and fresh
air, and figuratively between cultures,
incorporating each side’s culture, religious,
and lingual background. Like in the Tietgen
Residence Hall and the Concord elementary
schools, light and views play a huge role
in the health and happiness of a building’s
occupants. This connection also must
integrate both sides of the community
equally, with the building serving as the
center, common area. This must be done
sensitively, as I want to create a safe zone
for communication and learning, but still
reference those outside communities
and cultures. By creating a space that
encourages and embraces both sides’
differences and similarities, I will be able to
better integrate it into the community.

Adaptability

Situations evolve and conflicts are constantly changing.
Maybe in fifty years, security will not be an issue.
Architecture located on a dynamic border, such the IsraeliWest Bank border must take into account what the future
inhabitants will be able to do with obsolete programmatic
elements. It must be able to adapt with the times and
allow the community to continue utilizing it for years and
decades to come. Communities evolve, borders change,
and architecture must evolve with them.

“This struggle is both complex and interesting
since it is not only about soldiers and cannons,
but also about ideas, forms, images, and
imaginings.”
- Haim Yacobi
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architectural precedents

Tietgen Residence Hall, Lundgaard and Tranberg Arkitekter

Copenhagen, Denmark

The dorm hall brings people together because of its inherent program type. This particular one excels in creating communal
spaces to encourage residents to intermingle and interact. The dorm encircles a center courtyard, which gives students an
outdoor space to gather. All the communal spaces look out to the exterior, encouraging people to work, communicate, and
live together peacefully by drawing them to areas with natural light and good views of the landscape.

The inner courtyard is much more secure and less intimidating than the outer courtyard, but still allows for gathering and
information exchange. By providing a safe, secure way for people to come together and learn about each other, we can
begin to educate both sides and mediate the conflict. My building must act as that inner courtyard; it must be open and
welcoming, but still create a safe zone for interaction and the exchange of information.

10

Figure 7: Tietgen Residence Hall, Jens Lindhe

Figure 6: Tietgen Residence Hall, Jens Lindhe
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architectural precedents

Maria Grazia Cutuli School, 2A+P/A

Herat, Afghanistan

This primary school breaks the monotony of the area with the bright blue colors and seemingly random configuration.
The classroom areas are clustered around a large courtyard, which acts as both a garden space and an outdoor
classroom. The boundary line provides security while the interior breaks the grid to encourage interaction and play. The
school is a bright spot, a safe haven, in an area ravaged by war and violence.
12

Figure 8: Herat, Giovanna Silva

This school includes eight classrooms, a double-height library, offices, and a caretaker’s house. The brick cladding keeps
the interiors cool and is cheap to construct. Natural ventilation allows breezes to enter the classrooms, providing relief
from the hot temperatures in the area, and large windows let in ample light.
Figure 9: Herat, Giovanna Silva
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materiality
Jerusalem Stone is a type of

limestone or dolomite that can be seen cladding
buildings throughout Jerusalem. In fact,
regulations that date back to British Mandate
Palestine require 60% of the building must be
clad in Jerusalem Stone. The stone ranges in color
from white to pink to brown. There are at least
five varieties recognized by the Geological Survey
of Israel today, including the most typical modern Figure 10: Jerusalem Stone
variety called Mizzi Yehudi.
Ancient quarries have been found in the Old City,
including this one under the Damascus Gate and
one under what is now the Church of the Holy
Sepulcher. Today, most Jerusalem Stone is mined
Figure 11: Solomon Quarries, Green Prophet
in the West Bank.

“The stone has embodied not only
the earthly nature of place, but
also a sense of spirituality and
even holiness. [...] It is a paradox
that the very material used for
cladding the expanding Jewish
Jerusalem has become one of the
most important branches of the
Palestinian economy.”

Glass can be used in inventive ways to break up the heavy

14

Figure 12: Material Sketches

and inward feeling of stone buildings while still staying true to the
architectural style of the area. Views from my site include the Old City,
villages in East Jerusalem, and the rolling hills that make the topography
of the area. Glass can frame these views while letting ample natural light
into program areas that need it most.

Material Stereotypes

Figure 13: Abu Tor Architecture

Figure 14: Peres Peace House, Arthitectural

Many materials have developed a
stereotype over the years. Take concrete as
an example; it is an inexpensive and very
useful material. However, it tends to have a
negative reputation, especially in war torn
areas. It is a monolithic, opaque material
typically associated with government
buildings, jails, etc. It’s also what Israel
is making its border walls out of and it’s
what the Berlin Wall was constructed out
of. Utilizing materials other than concrete,
or mixing concrete with less monolithic
materials can help ease that tension
associated with the material. By thinking
about concrete creatively, my building
can work to break that stereotype. On the
other hand, a common building material
in the area is Jerusalem Stone. This rough
stone has subtle variations in color, and
ranges from off-white to tan to light pink.
This material is rooted in the historical
areas of Jerusalem.

- Eyal Weizman
Figure 15: Jerusalem Theater
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theoretical issues
Can a grassroots approach be more successful in conflict resolution
than a top-down approach?

As Karen Lee Bar-Sinai noted, the most successful organizations, mediators, and people within the field
of conflict mediation in Israel and Palestine were on a grassroots level. Organizations such as Bimkom,
working to better urban planning and communities in the West Bank; people such as Michal and Yaakov,
a mixed-faith couple and owners of the restaurant Majda, that combined both culture’s cuisines for a
bicultural culinary experience…these are the success stories in the current conflict zone. Oasis of Peace, a
small mixed village of about fifty families, is a small success story in the conflict zone.
While there are larger scale successes, the most effective work is on a smaller community level, not on a
large governmental level. If this grassroots movement for conflict resolution continues, and more people,
like designers, get involved, hopefully we can create a domino effect that will effectively address violence in
the area.

Urban Scales

How can I incorporate numerous urban scales to create the most effective intervention possible? On the
smallest, detail scale, I want to make sure that this building is children-friendly. This is a space where they
will be spending much of their time; the building needs to work with and for them. On a larger, building
scale, the architecture must bring people together. It needs to facilitate communication, learning, and
leadership toward a peaceful future. On a larger scale, my site needs to incorporate security, yet allow for
open space and visual connections between the two sides. The site is very hilly, so I need to incorporate
stepping and sloping in order to create space that is accessible to both sides. Jumping up in scales, I must
examine the border between Israel and the West Bank as a whole in order to incorporate prototypes that
could be deployed throughout the border region. These prototypes can be other schools, peace parks,
transportation hubs, or any number of design interventions.
16

What is a border?
How does a boundary manifest itself in architecture and urban design?

The Berlin Wall cut off a vibrant city and created turmoil, tearing families apart and causing unrest. The
same thing is happening on a much wider, but less dense scale in Israel. The barrier is making security
enforcement easier, but it is hindering peace relations. When the wall is up, families are torn apart from
their land and towns are cut in half. People must deal with border crossings and security to get where they
once were able to walk freely. Security is improved, but it is forced. The location of the barrier is also a huge
controversy; with Israel building into the West Bank to protect large settlements that have been built there
since the Six-Day War in 1967.
However, both barriers have caused positives besides improved security. People use the wall as a blank
canvas to express their opinions in a nonviolent way. Art replaces the blank concrete face. This artwork is
one way both sides can express their frustration and anger in a constructive way. By incorporating this hope
into a better system of the border space, a domino effect can begin to bring peace between the two sides.

Security

Security must be integrated into this thesis
intervention. Security is a huge concern and
affects every aspect of life in the border
area. However, the way security and the
border are designed can affect how well, or
badly, they are received by those that have
to interact with it every day. The security
must be perceived equally by both sides
and not favor one over the other.

Transparency

Transparency can help differentiate between the many
different areas within my building. The area for collaboration
and discussion should be very open and visually oriented.
Areas designated for security or small group settings must be
more private and incorporate degrees of opacity and acoustic
isolation. Transparency also plays into the types of light
entering the different program space. Harsh, direct light is not
good for a library. However, direct light could be a good thing
for a community garden area. Light, and space, is a language
everyone can understand.
17

architectural precedents

Centre for Democracy and Conflict Resolution, C.F. Møller Architects

University of Essex, Colchester, UK

This building use various architectural techniques to create a space used to study conflict and mediation. The space
draws people together through its large, central atrium and circular stairwell that encourages people to stop and have a
conversation in passing. The perforated façade uses degrees of transparency to allow both privacy and visual connections.
The interior utilizes varying materials to achieve the same goals as the perforated façade on the exterior.

Additionally, the U-shaped floors rotate as they stack to form a spiraling atrium and a series of double-height spaces. The
continuous visual connections in the central space help foster communication and curiosity. Its program includes a moot
court for international tribunals and seminars, flexible office space, a library, seminar and computer rooms, and a rooftop
restaurant.

18

Figure 16: Centre for Democracy and Conflict Resolution, C.F. Møller Architects

Figure 17: Interior Atrium, C.F. Møller Architects
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architectural precedents

Elementary Schools, HMFH Architects

Concord, New Hampshire

Here, the design of a school is re-thought with how kids learn and interact at the forefront of the design influences. The
whole school becomes a library and a space for collaboration. This open space, or “Learning Corridor,” winds itself around the
classrooms to foster interaction among students and teachers. Color provides stimulation through the open space, giving the
space a more interactive and fun atmosphere, while natural light floods in from the many windows and skylights.

Because of the many visual corridors that are created through this “Learning Corridor,” children are allowed to be more
independent. Additionally, this open space provides ample room to display work. Nooks and crannies around the school
provide areas for kids to utilize and change their learning environment; this movement is crucial to keep the interest of the
children and prevent them from getting bored or negatively distracted.

20

Figure 19: McAuliffe School, HMFH Architects

Figure 18: Abbot Downing School, HMFH Architects
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[part 2] non-governmental organizations

successful NGOs
POLICY AND
RESEARCH

j street

L A R G E
ORGANIZATIONS

daniel abraham
center for peace

institute
for
palestine
studies

palestinian
american
research
center

peres
center for
peace

arava
institute

international
peace
cooperation
center
seeds for
peace

applied research
institute jerusalem

MY
THESIS

hand in
hand
(& other
schools)

oasis
of
peace

ABU TOR - mixed, yet segregated
neighborhood
of
Jerusalem
where
my
site
is
located.
HOPE FLOWERS - Palestinian school
in Bethlehem that has incorporated
the
traditional
Palestinian
education requirements with peace
building and trauma education.

green
action
budrus

GRASSROOTS
ORGANIZATIONS
24

SAYA

bimkom
ta’ayush

BUDRUS - nonviolent protests against
the separation barrier in Budrus
successfully caused the diversion of
the barrier closer to the Green Line.
OASIS OF PEACE - town where
Arabs and Jews willingly come to
live and learn together peacefully.

onevoice
israeli
committee
against house
demolitons

HAND IN HAND - bilingual and
bicultural schools that are models for
the integration of Israeli and Palestinian
education in order to foster positive
relationships and peace among
mixed neighborhoods and regions.

D E S I G N E R S
ARCHITECTS
URBAN PLANNERS
Figure 20: NGO Analysis

HAGAR
SCHOOL
bilingual,
multicultural school in the Negev that
is working for equality in education
and fostering partnerships among
the diverse communities in the area.
Figure 21: NGO Map, GIS Underlay

Neve Shalom / Wahat al-Salam / Oasis of Peace is a village halfway between
Jerusalem and Tel Aviv. This small community of just over sixty families is at
the forefront of bicultural living; here, Arabs and Jews willingly come together
to live peacefully. The community simulates peaceful coexistence on a microlevel. The village offers amenities found elsewhere; cafes, shops, a swimming
pool, a hotel, and a primary school. However, they have additional resources
such as their outreach School for Peace and a pluralistic spiritual center. Their
outreach programs help education Israelis and Palestinians on both sides of
the border and their bilingual school attracts students from many neighboring
communities.

This isn’t utopia; people don’t always agree on everything
here. However, everyone is entitled to their opinions and
the village gives them a way to discuss sensitive issues
and learn from each other.
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Primary school’s status
updated to “recognized
independent school”

Present

Primary school officially recognized
as an “experimental school” by the
Education Ministry

2012

Primary school was formed,
housed in a small building
made from recycled materials

1997

Village founded School
of Peace (SEP) for
outreach programs

1984

First families moved
to the village

1979

Village founded by Father
Bruno Hausser on land
borrowed from the Latrun
Monastery

1977

1970

oasis of peace
Village is home to over 60 families. Primary school
takes in about 240 students from the village and
surrounding towns. About 65,000 Jews and Arabs
have attended programs through the School of Peace

The school, currently holding an Israeli Education Ministry status of “Recognized
Independent School,” was founded in 1980 as an “experimental school.” It is the
first Jewish-Palestinian, bilingual, binational children’s school in the country. It
currently caters to nursery school through sixth grade and has 240 children from
twenty communities. Demographically, the school is roughly half-Jewish and
half-Palestinian Arab. The children learn Hebrew and Arabic and there are equal
numbers of teachers from both ethnic groups. Fostering diversity within the
faculty gives the children role models who are actively working together toward
a common goal. While the school utilizes the Israeli Ministry of Education’s
curriculum, they work to foster respect and knowledge about each other’s
culture and traditions. The school has been extremely successful, supported by
the fact that many families from outside the community send their kids to Oasis
of Peace for primary schooling instead of more local community schools.
Figure 22: Primary School, NSWAS

The School of Peace is part of the Oasis of Peace community.
However, it focuses on outreach and works to “develop participants
awareness of the conflict and their role in it, and enable them to
probe and construct their identity through interaction with each
other,” (Oasis of Peace, nswas.org). They work with children, adults,
and women through their programs in the community, on both
sides of the border, and internationally. As with Seeds of Peace, the
education and dialogue that these programs foster is key to breaking
the cycle of violence in the conflict.
Figure 23: School of Peace Encounter, NSWAS
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hand in hand
Hand in Hand: Center for Jewish-Arab Education in Israel’s motto is
“Learning Together, Living Together.”
The organization was founded in 1997 by an American Jew, Lee Gordon, and an Arab, Amin Khalaf; two activists who
wanted to challenge the current divided educational system in Israel and create areas of peace and dialogue for future peace
leaders to grow and learn in. They have since grown from one school to four, with locations in Jerusalem, Galilee, Wadi Ara,
and Haifa. Every student, regardless of background, learns to read and write in Hebrew and Arabic, and after third grade,
in English. The schools are completely integrated, with Muslims, Jews, Christians, and Druze coming together to learn in
the same classrooms. Every student is treated equally and teachers come from both Jewish and Arabic backgrounds. Each
school works within the community to raise awareness and dialogue with not just the children, but also the parents and
older community members. The curriculum abides by the requirements set by the Ministry of Education, while also adding
bilingualism, teaching of Judaism, Christianity, and Islam, along with civic society education.

Bassel Eid, an Arab student in the Jerusalem Hand in Hand school, describes his time by
saying:
“My school has shown me how to handle situations, the way to see others through their
own eyes, the way to understand, even if I do not agree. I know to listen and share.”

- Bassel Eid, Hand in Hand 2011 Graduate

One parent describes the school’s work when saying:
“Our political leaders talk about peace. The school that we have started together as Arabs
and Jews is making peace, building it every day, every hour.”

- Carmel Ron, Hand in Hand
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Opposite Page (upper left to right)
Figure 24: Jaffa Kindergarten, Hand in Hand
Figure 25: Galilee Concert, Hand in Hand
Figure 26: Ovum 4 Jerusalem Project, Hand in Hand

bimkom
Bimkom – Planners for Planning Rights describe themselves as an “Israeli nonprofit
organization founded in 1999 by a group of planners and architects, in order to
strengthen democracy and human rights in the field of planning.”

- Bimkom

Their focus lies in spatial planning and planning policies within Israel and the West Bank. Bimkom was formed from the
current state of inadequate planning and widespread discrimination within the Palestinian communities that has led to a lack
of infrastructure, water, sewage facilities, and other basic services. This further divides Palestinian communities and Israeli
communities that are connected to these basic services and infrastructure.
One of their main projects is called “East Jerusalem: Planning Assistance to Palestinian Residents.” Bimkom has found that
about 20,000 of the 39,000 current housing units in East Jerusalem were built without permits. The area also needs an
additional 10,000 units to properly serve the population. Bimkom has stepped in not only on the policy side, lobbying for
better codes and regulations that allow Palestinian development, but also on the community level. They are creating planning
tools for the community, helping community members with planning and zoning issues, monitoring new plans that are being
put into place, and surveying the current needs of the Palestinians in the area. They are hoping to decrease the shortage of
schools, add playgrounds for the children, and create health clinics, sports facilities, and public gardens.

“Spatial planning plays a crucial
role in determining the quality of
our life and environment, as well as
the prospects for socioeconomic
communities alike.”
- Bimkom
30

Figure 27: Bimkom

seeds of peace
Seeds of Peace “inspires and equips new generations of leaders from regions of
conflict with the relationships, understanding, and skills needed to advance lasting
peace.”

- Seeds of Peace

They are active globally, with programs in the United States, Middle East, South Asia, and United Kingdom. Their hub is the
International Camp in Maine, where youth from around the world come together for two-week sessions. While at the camp
the participants engage in dialogue sessions, religious and cultural events, and leadership development. After the camp
session, Seeds of Peace organizes year-round programs within the youths’ communities. This helps foster communication
with people back home and allows the youths to bring what they’ve learned at the International Camp back to their
communities. The youth, or Seeds, are encouraged to become community leaders and spokespeople for peace on a local
level. Currently there are over 5,000 Seeds of Peace alumni from twenty-seven countries around the world.

Figure 28: Adi, Seeds of Peace

Figure 29: Mahmoud, Seeds of Peace

Adi, SEED Israeli Alumnus from
1999 is currently the head of
Legislation and Advocacy at
the Rackman Center for the
Advancement of the Status of
Women. She credits Seeds of
Peace with instilling her with
a “sense of responsibility over
the events that take place in
Israel and the actions of the
society of which I am a part.”

Mahmoud, a Palestinian SEED from 2007 has
since founded Lens for Change, working with
youth and teens to use new media to voice
their opinions and learn about other cultures.
He is also Youth Mayor of Hebron and is a
Youth Ambassador for the UK-organization
Children of Peace. “Seeds of Peace gave me
hope that one day we’ll be able to live in
peace – a just peace based on the elements
of respect, dignity, and basic human rights
and values for every Israeli and Palestinian.”

Figure 30: Chart, Seeds of Peace

Figure 31: Camp, Seeds of Peace

saya
SAYA, a design firm in Israel, describes themselves as “an architectural, planning
and design practice in a constant search for new and inspiring solutions to old
problems.”

- SAYA, sayarch.com

They have coined the term “Resolution Planning” to describe the focus of their work creating tools and architectural and
urban design interventions “for the promotion of Conflict Resolution concepts,” (SAYA, sayarch.com). Through their work
they aim to prove that designers are relevant in the conflict resolution field.

SAYA’s architectural and urban design intervention in Abu Tor addresses how to create a humanistic border in an urban
mixed neighborhood if the two-state solution were to be adopted. SAYA first works to redraw the Green Line to work with the
neighborhood’s demographics and ethnic divisions. Currently, the Green Line does not take into account the changed ethnic
makeup of the neighborhood. If it were to be adopted, many families would find themselves on the side of the border that
they don’t identify with. Secondly, the firm proposes a connection point between the two sides with the options of a shared
garden area, a shared public building, or a local border crossing. All these options take into account the area’s hilly geography
and the neighborhood’s current state of being a mixed and segregated, but nonetheless whole, neighborhood. This will allow
“local ties between the citizens” to be continued and create the possibility for “future political arrangements in the area with
minimal change to the built environment,” (SAYA, Abu Tor , 169).

SAYA has many projects that range from architectural interventions, urban plans, informational reports, and competition
entries. They describe their architectural work as “architecture for people – designing with responsibility does not merely
include attention to form, space and details; it is a broader commitment to the wider political, social, and environmental
context the object is rooted in,” (SAYA, sayarch.com).
The recycling park in Kfar Saba works to teach kids about recycling
and the environment while they are playing. It encourages curiosity
and learning in an unconventional setting. While this park isn’t
directly related to the conflict situation and conflict mediation,
it implicitly works to address these important concepts. First, it
involves breaking a negative cycle through the education of children.
By educating children on recycling and waste in a fun, playful
environment, the hope is that they will not only encourage their
family to recycle, but also they will continue to recycle as they grow
older. Secondly, the park provides a safe place to gather. According
to SAYA, “since its inauguration in January 2011, the recycling park
has serve as a teaching environment for an array of activities relating
to waste and recycling. It regularly hosts school children, teachers,
city citizens, and visiting groups,” (SAYA, sayarch.com).
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(top to bottom)
Figure 32: Kids Playing, SAYA
Figure 33: Kfar Saba, SAYA

Figure 34: Crossing Point, SAYA

Figure 35: Built Area, SAYA

Figure 36: Borders, SAYA

SAYA’s work in Jerusalem is very similar to their intervention in Abu Tor. Here, SAYA has established a tourist connection
point between both sides of the conflict. Both sides stand to benefit from this common tourism ground. As SAYA says, “while
the tourism potential of the Old City and the Historic Basin can be compared to the potential of the Vatican City, Paris,
or Mecca, the future border and security implications threat to inhibit the flourishing trends of tourism in years to come,”
(Border Regime, 12). SAYA suggests that a transportation corridor will create a sensitive border that will link “public spaces,
open areas and mass-transport” to “allow separation, yet form new urban connections,” (Architactics, 26).

Figure 37: Transportation Section, SAYA

Figure 38: Terminal Model, SAYA

Figure 39: Terminal Render, SAYA

the people i have met
KAREN LEE BAR-SINAI

LEENA HAMMOURI

Architect and co-founder of SAYA, an architectural
firm based in Israel

Resident of H1 (PA controlled Hebron) and tour
guide with “Visit Hebron Palestine”
“I want freedom to move about the country, to go to
Jerusalem and pray, to not have checkpoints and guns. We
don’t hate Jewish, we hate their behavior. It’s like a big jail
for us Palestinians. Why do they treat us like this? “

“Our biggest challenge has been proving design’s
relevancy in conflict resolution.”
Figure 40: Bar-Sinai, Harvard GSD

LEE GORDON

Figure 42: Hammouri

GANDI EWIWI

Co-founder of Hand in Hand: Center for JewishArab Education in Israel, which currently operates
four bicultural, bilingual schools throughout Israel

Figure 41: Gordon, Hand in Hand
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“Kids are more liberal and more prone to breaking down
barriers within society. However, it’s still rare today to
see Jewish and Arab children who are good friends.”

Resident of a H1 (PA controlled Hebron)
“We lose water a lot because the soldiers shoot at our
water tank for target practice.”
Figure 43: Ewiwi

MARTIN ELTON

DORRAINE AND BARRY WEISS

English resident of the German Colony, a
neighborhood in West Jerusalem

Jewish-American residents of Abu Tor

“Hospitals seem like the only place of equality here.
Jewish patients, Arab patients, Jewish doctors, Arab
doctors. Everyone is treated the same.”

Figure 44: The Weiss Family

“We took over the land, we should’ve taken over the
education...they teach so much hatred
in those Arab schools.”
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the people i have met

Figure 45: Dajane

RAFAT DAJANE

TSIPI SHLISEL

Arab high schooler in Abu Tor

Resident and Jewish Settler of Tel Rumeida, part of
H2 (Israeli Hebron)

“We have lived here in Abu Tor our whole life, this
is our home.”

MOSHE SCHORR
High schooler and resident of a Jewish West Bank
settlement, Alon Shvut

Figure 48: Shlisel

MARC FLAMM
Jewish architect, founder of Marc Zev Flamm
Architects

“Everything new you build here makes
somebody angry.”

“I used to drive by myself to our site in Abu Tor until one
day the client came by with a military guy. He said, ‘why
don’t we take you over there from now on.’”

Figure 46: Schorr

JUDITH BAR-ZEMER
Resident of Bet Hakarem, a neighborhood in West
Jerusalem, and director of the Kagen Center
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JEFF DAUBE
Director of the Israel Office of the Zionist
Organization of America

“Americans today don’t understand Middle Eastern
politics. The Arabs shake yes to peace with one hand
and stab you in the back with the other.”
Figure 47: Bar-Zemer

“We used to be friends, but after my father was
murdered, they hung a PLO flag outside their door and
now we dont speak. The bible says this is our land. I
believe we should be allowed to build here. There are
many Arab countries, but no other Jewish ones.

“We can help each other, but there are so many
obstacles in place.”
Figure 49: Daube
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[part 3] the conflict

conflict is...

“...a struggle for power, property, etc.”
“...a strong disagreement between people, groups, etc., that results
often in angry argument.”
“...a difference that prevents agreement: disagreement between
ideas, feelings, etc.”
Merriam-Webster Dictionary

“...the pursuit of incompatible goals by different groups.”
Contemporary Conflict Resolution, Ramsbotham, et al.

“...a disagreement through which the parties involved perceive a
threat to their needs, interests, or concerns.”
University of Wisconsin - Madison
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“According to a July 2013 poll conducted jointly by the Harry S.
Truman Research Institute for the Advancement of Peace at the
Hebrew University of Jerusalem and the Palestinian Center for
Policy and Survey Research in Ramallah, Israelis and Palestinians
are both pessimistic about the current peace situation. “Only 27%
of Palestinians and 10% of Israelis think that the two sides will
return to negotiations and violence will stop. […] 34% of Israelis
and 31% of Palestinians believe that negotiations will resume but
some violent attacks will continue.”
- Palestinian Center for Policy and Survey Research
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the conflict timeline
1882

1897

1904

1917

1920

1920s

1937

1947

1948

1964

first aliyah begins

first zionist
congress

second aliyah
begins

balfour
declaration

british take
mandatory power
of palestine

first violent clashes
between zionists
and arabs

first motion
for a two-state
solution

UN two-state
partition plan

the state of israel
declares its
independence

creation of the
palestine liberation
organization
(PLO)

1967

1973

1972

1974

1977

1979

1987

1988

1993

six-day war

yom kippur war /
ramadan war

munich olympics
attack

yasser arafat’s first
appearance and
appeal to the
UN

1982

likud party wins
elections in
israel

peace agreement
between israel
and egypt

israel invades
lebanon

first intifada

PLO accepts the
two-state
solution

oslo peace accords
& declaration of
principles

1994

1995

2000

2002

2003

2005

2011

2013

establishment of
the palestinian
national
authority

yitzhak rabin was
assassinated

second intifada

israel begins
the west bank
security barrier

road map for
peace

israel withdraws
from the gaza
strip

PLO applies for full
UN membership
for the state of
palestine

current peace
talks

war
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violence

security barrier

british & UN actions
Figure 50: Conflict Timeline

palestinian history

israeli history

peace talks / actions
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the region

major cities (west bank zone)

Netanya
183,200

Tel Aviv
403,700

Each ring represents
100,000 people
(2009 Census)

Jerusalem - 773,600

Peta Tikva
209,600
Bat Yam
130,000
Rishon LeZion
228,200

Tel Aviv - 403,700
Rishon LeZion - 228,200
Peta Tikva - 209,600

Nablus
136,132

Ramat Gan
145,000
Bnei Brak
154,400

Holon
184,700

Rehovot
112,700

Ashdod
206,400

Ashdod - 206,400
Jerusalem
773,600

Beersheba - 194,300
Holon - 184,700
Netanya - 183,200

Hebron
163,146

Hebron - 163,146
Bnei Brak - 154,400
Ramat Gan - 145,000
Nablus - 136,132
Bat Yam - 130,000
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Figure 51: Green Line Borders, GIS Underlay

Rehovot - 112,700

Beersheba
194,300

Figure 52: Major Cities, GIS Underlay
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spatial historical boundaries
Currently, the peaceful resolution is lying in the hands of the government and military with marker lines on a map. Not only
are Palestinian and Israeli politicians involved, but also the United States, the UN, the Arab League, the European Union, and
many other governments and governmental organizations. This adds many layers of political influence and agendas to the
peace process. Most conflict mediation attempts are following the 1949 border, or the Green Line. This line delineates the
internationally recognized border of Israel, agreed upon after the 1948 War of Independence. Israel captured the West Bank
and Gaza Strip after the 1967 Six-Day War. Because Israel withdrew from the Gaza Strip as of 2005, my research is focused
on the West Bank.

Fluctuations in Jewish Presence (1040 BCE Present Day)

The West Bank border is internationally accepted as the Green Line. However, in 2002, Israel began building a security
barrier in the West Bank border zone. This barrier was meant to reduce suicide attacks in border towns throughout Israel. The
idea was that the border would allow the Israeli Defense Forces to focus entry points in specific checkpoints, which would
allow them to control the flow of Palestinians into official Israeli land. In some places, the barrier follows the Green Line. In
others, however, it cuts into the West Bank in order to protect large Jewish settlements that have been built in the West
Bank territory after 1967. This “barrier border” is one of the biggest issues and barriers to the current peace process. On a
neighborhood level, the Green Line does not take into account how people have settled over the years. For example, in Abu
Tor, the border does not take ethnic divisions of the neighborhood into account. If the Green Line as it is drawn today were to
be used as the border for the two-state solution, many families in Abu Tor would find themselves on the side of the border
they do not identify with.

“The Green Line is no longer the effectual
border insomuch as it no longer marks the
division between different forms of the
implementation of the Israeli control system.”
- Menachem Klein
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Figure 53: Fluctuations in Jewish Presence, Atlas of the Conflict
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spatial historical boundaries

1040 BCE

Canaan
Kingdom
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970 BCE

First Temple King David

852 BCE

586 BCE

First Temple Israel King Ahab
King Jeroboam

Destruction of the
First Temple

160 BCE

Second Temple Jonathan the
Maccabee

4 BCE

Second Temple King Herod the
Great

324 CE

Byzantine Empire

1155 CE

Crusades

Figure 54: Fluctuations in Jewish Presence

1912 CE

Ottoman Empire

1947 CE

Jewish
Settlements

1949 CE

Green Line

PRESENT DAY

Separation
Barrier
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west bank settlements
NIRAN is one of the smallest
Jewish settlements in the West
Bank, with a population of
only 58 (2013). It is a kibbutz
that was originally established
as an outpost in the 1970s.

About 2.3 million Palestinians live in the West
Bank and 300,000 in East Jerusalem.

As of the end of 2012, there were just
over 341,000 settlers in the West
Bank and 200,000 in East Jerusalem.
Sources: Israel’s Central Bureau of Statistics; and antisettlement group Peace Now

Jewish

Arab

Mixed

Pop. under 500
Pop. under 1,000
Pop. under 5,000
Pop. under 10,000
Pop. under 20,000

MODI’IN ILLIT is one of the
largest Jewish settlements in the
West Bank, with a population
of over 52,000 (2013). It was
granted city status in 2008
and is primarily inhabited
by
ultra-orthodox
Jews.

Pop. under 30,000

NIRAN

MODI’IN ILLIT

ABU TOR is the location of my
site. This mixed Jewish and Arab
neighborhood of Jerusalem
straddles the Green Line. Its
population hovers around 2,000.
SANSANA is one of the newest
Jewish settlements in the West
Bank, established in 2012. It is a
religious communal settlement
with a population of about 100.
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Road Network
1967 Green Line
The New Line

Pop. under 50,000

Pop. under 90,000

ABU TOR

Jerusalem /
Al-Quds

SANSANA

Figure 55: West Bank Settlements, GIS Underlay
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[part 4] site and context

municipality of jerusalem
Jerusalem, including both East and West, is the largest city in Israel. It
spreads over 125,000 dunams, or just over forty-eight square miles.
As of 2010, the population of the municipality was over 750,000. About
285,000 of the population identified as Arabs and the rest as “Jewish and
Other.”
In 2009, the median age of Jerusalem residents was 24, five years
younger than the median age of all of Israel.
Source: Jerusalem Institute for Israel Studies

Figure 56: West Jerusalem at Sunset

“Jerusalem is a port city on the shore of eternity.”
- Yehuda Amichai
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(opposite page) Figure 57: Jerusalem neighborhoods, GIS Underlay

abu tor

Old City

Abu Tor is a mixed, yet segregated neighborhood of Jerusalem. This town is unique not
only because of its mixed ethnicity, but also because it straddles the Green Line. If a twostate solution is enacted, the town will be divided in half. The western half will fall under
the jurisdiction of Israel as a neighborhood of Yerushalayim. The eastern half will fall
under the jurisdiction of Palestine as a neighborhood of Al-Quds.

Highway 417

West
Jerusalem
Figure 58: Abu Tor

Abu Tor is “a rarity: a neighborhood that embraces both,
side by side. In some ways, it embodies the possibility of
peaceful coexistence. In others, it is a study in stubborn
separation.”
- John Hassell
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(opposite page) Figure 59: Jerusalem, GIS Underlay

Green Line

Abu Tor
Highway 60

East
Jerusalem

ABU TOR’S ETHNIC DISTRIBUTION [SCALE: 1:10,000]

my site

Old City
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Figure 61: Ethnic Distribution in Abu Tor

palestinian

ethnic distribution in abu tor

Geographically, the most striking feature of the neighborhood is its diversity in elevation; it
is an extremely hilly site, sloping down from the West to the East. The Jewish portion of the
neighborhood is higher on the hill, while the Palestinian side rests at a lower overall elevation.
It is a very urban neighborhood, but still has some open lots scattered around, especially along
the dividing line between the two ethnic clusters of buildings. The Jewish side tends to be much
wealthier and well off, whereas the Palestinian side is much poorer.

Figure 60: Abu Tor

israeli homes

site panorama
Old City
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Mt. of Olives

Figure 62: Site Panorama

Silwan

Abu Dis

Separation Barrier
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site photos
Figure 63: View of building to the right of my site

Figure 64: View from top of site to Silwan and security bar-

Figure 65: View from top of site to Old City

Figure 66: View from top of site to Silwan

Figure 67: Street panorama facing away from site

Figure 68: Street (site is on the left)
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Figure 69: Opposite site

Figure 70: Street (site is to the right)

63

sights around abu tor
Figure 71: Abu Tor residents who were playing soccer on the street at the top of my site

Figure 74: Palestinian graffiti near my site

Figure 72: Street soccer, with my site beyond the fence

Figure 76: Flowers growing from a balcony in Abu Tor

Figure 73: Construction down the street from my site

Figure 75: Steps leading down to the street near my site

Figure 77: Kids playing with toy machine guns

[part 5] the schools

school system overview
israeli ministry of
education

PA ministry
of education

facts and figures
34% of the total population in Jerusalem
is under fourteen years of age
Approximately 241,000 students were
enrolled in the municipal school system
during the 2010-2011 school year

jerusalem education
administration

state

state-religious

arab

secular studies caters to Orthodox taught in arabic
taught in hebrew secular studies with teaches arab
a religious focus.
history and
taught in hebrew
culture
average primary
class size:

average primary
class size:

25

29

independent
religious

independent
private

caters to haredim
nontraditional
almost exclusively education or uses a
torah study
non-israeli curriculum

Average primary class size in state
and state-religious schools: 25

According to the Jerusalem Institute for Israel Studies, “Jerusalem’s education system is the largest,
most diverse, and most complex municipal education system in Israel.” This is due to the diversity within
the municipality. The four educational divisions are: state, state-religious, independent religious, and
Arab. There are also unofficial schools, private schools, and experimental schools. The JIIS goes on to
say, “compared to other cities in Israel, there is a large number of unique and diverse types of schools in
Jerusalem, including: experimental, arts, music, bilingual, Anthroposophical, and secular-religious schools.”
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Of the 241,000 students,
58,700 were enrolled in Hebrew state
and religious-state schools while
67,100 were in Arab public schools

Figure 78: Israeli School System

Primary school age
children in Abu Tor: 215

Average primary class size
in Arab schools: 29
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the primary school
As a bicultural, and bilingual school, my primary school aims to nurture
peace and understanding among the children of Abu Tor. The school’s
philosophy rests on the idea that education, through a grassroots
approach, can help the area’s prospects of peace and coexistence.
Each child at the Primary School will be encouraged to explore the
cultures and languages of his or her peers while still being given the
opportunity to nurture one’s own identity. Dialogue and collaboration
are at the forefront of the school’s educational process. Each class will
be taught collaboratively by a Jewish and an Arab teacher to create an
equal-opportunity learning environment.
The school’s curriculum will allow the children to matriculate in any
high school within Israel while still allowing flexibility for dialogue about
peace and current events. All students will take the required classes
that they would take in any other school within the State, such as
mathematics, English, language, geography, history, etc.
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educational goals
1. Create a learning center where children are free to express themselves in a
peaceful manner.
2. Nurture every child’s unique background and story.
3. Provide a bilingual approach to education, ensuring that all students can
communicate and collaborate in Hebrew, Arabic, and English.
4. Encourage curiosity and exploration of other cultures and languages.
5. Provide opportunities for children to learn about current and past events in the
eyes of themselves and their peers.
6. Create a learning experience that puts the children first and makes learning an
exciting and fun experience.
7. Give children the knowledge they need to be successful in high school and
future pursuits.
8. Provide students with the ability to leave the school as future leaders in their
community and within the larger realm of the peace process.
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[part 6] program

initial program studies
jewish
residents

GOAL: provide security, but do not
intimidate the children or discriminate
against either side

palestinian
residents

security area to enter the building
community border crossing area
sensitive presence of security personnel

education for
their children

GOAL: provide equal education
opportunities for all community adults		

afterhours adult
education
security
and border
crossing
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after-hours
community
space for
dialogue and
collaboration

IT access
after-hours access to classrooms and 		
library
monthly / weekly programs

primary school for
all the children of
Abu Tor, regardless
of ethnic or social
background

Figure 79: Program Analysis

teacher
workroom

security

GOAL: provide equal education to all
children in the community
healthy school atmosphere
ample areas for collaboration
bilingual and binational learning
nontraditional corridor & library space

classrooms

offices

cafeteria and
kitchen

open dialogue
corridor
(library, lockers,
group study,
display cases)

mechanical &
service spaces

individual
nooks and rooms

d
auditorium
and

om

GOAL: provide community with a safe
space to come together
after-hours access to space
monthly / weekly programs
large gathering space

Figure 80: Program Analysis
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program breakdown
My program incorporates all the necessary elements for
a primary school of its size. Areas shared by the school
and the community are: computer areas, library space, the
community meeting room, the gym, and the cafeteria.
The stark difference between my program and that of a
typical primary school is the incorporation of a learning
corridor and learning pods. Instead of the typical school
design with a long corridor and individual classrooms, my
school aims to fuse the two together to increase collaboration
and integration. The learning corridor takes a different shape
and form, literally and figuratively, as it winds throughout the
building. In some parts, it is more group focused, with group
study areas and more open space. In others it is focused on
smaller work spaces, such as the library area. Learning pods
are scattered throughout and take the place of the traditional

STONE/CONCRETE
GLASS/STEEL
offices
security
exhibition
library
space community
mech
work spaces
room
teacher
small nooks
art
workroom
learning
gym
cafe
pods
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QUIET
NOISY
art
offices
library
work spaces
gym
security
learning
small nooks
cafe
pods
exhibition
community
teacher
space
room
workroom

enclosed classrooms. They are more enclosed than the open
group study areas in order to allow for focus and attention,
however their edges blend into the learning corridor. This
allows for flexibility and visual connections throughout the
learning areas. This design can be employed throughout
the world to increase collaboration and interaction among
students; it is a universal design.
The community meeting room rises above the rest of the
program and turns its attention toward the Old City, a point
of contention, but a commonality among all community
members. This flexible space will allow for large community
meetings to foster collaboration and education outside
the school and its students. It can also be used for school
functions.

LEARNING CORRIDOR
Library
Work Space
Learning Pods
Computer Area
Restrooms
Art Area
CAFE/CAFETERIA
Seating Area
Kitchen & Storage

EAST SUN
WEST SUN
community
library
room
art
cafe
teacher offices
workroom
work spaces
exhibition learning
pods
space
LARGE SPACES
SMALL SPACES
art
library
small nooks
mech
learning
cafe
work
gym
pods
spaces
community
security
teacher
room
exhibition
workroom
space

RECREATION
Gym
Storage
Flexible Group Space

COMMUNITY SPACE
Meeting Room

ADMINISTRATION
Conference Room
Office
Teacher Area
MECHANICAL
Mechanical Room
Water Storage
LOBBY / SECURITY
Security
Exhibition Space
OUTDOOR SPACE
Semi-Public Space
Outdoor
Learning Corridors
Green Roof

100 square feet

*lighter grays are program elements with
more natural light, darker with less light

Total Square Footage: 34, 400
Figure 81: Square Footages

(interior: 21,400 | outdoor: 13,000)
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[part 7] design

core design concepts

initial design theme:
confront the line
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breaking up the box

the slash

blurring the line

My building aims to break the
box, both literally and figuratively.
The box can be a literal building
type; breaking the typical box-y
feel of a classroom to create a
space that fosters curiosity and
collaboration. The box can be
the figurative box that keeps
Jews and Arabs from interacting
with each other or schools from
being more integrated. The
box is the norm that fosters
misunderstanding and ignorance.

My building aims to break up
the border, the slash that runs
through the West Bank border
area. This slash can manifest
itself in many ways; a circulation
corridor that slashes through the
building, a light well or atrium
that slashes through the building
to bring light to the ground floors,
or a series of openings that allow
for visual connections across the
buildings. The slash aims to turn
a negative, harsh “border slash”
into a positive “sensory slash.”

My building aims to blur the
harsh line of the border. While
the slash turns it into a positive,
the “Z” blurs the line and creates
a third space where the line
doesn’t exist. It creates a safe
zone for collaboration, education,
and curiosity: a place for
interaction and understanding.
By placing my building directly
on the line, this blurring can be
done through similar methods
to the slash: sensory, movement,
and general spatial design.

Figure 82: Conceptual Diagrams
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concept models & diagrams

I S R A E L I S

LACK OF EDUCATION
MISUNDERSTANDING
B O R D E R
STEREOTYPING
LACK OF INTERACTION

PA L E S T I N I A N S
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Figure 83: Conceptual Work
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site plan

overall design diagram
STITCHING TOGETHER

THE THIRD SPACE
My design confronts the border directly, landing right on the Green Line between Jewish Abu Tor and Arab Abu Tor. By
occupying that space, it prevents a wall, whether physical or figurative, from being built. The border reforms itself into the
ribbons of the building’s core design. These ribbons shift, pushing and pulling the site’s topography and representing the
tension between the two sides. The design also creates an urban park zone of public circulation that connects Israeli Ein Rogel
Street and Palestinian Abu Tor Street.
My current design allows a direct passageway for the public to circulate between the streets and enter the building from
a level, equal entry point. Community spaces are interwoven among the school program space, sharing elements like the
cafeteria, the library and computer work space, and culminating in the community meeting room which rises above the rest of
the program. This room faces the Old City, the core point of tension and common point of religious and historical significance
among all community members.
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Figure 84: Site Plan

Figure 85: Stitching the Sides Together
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sectional perspective - border view

EIN ROGEL STREET

THE THIRD SPACE

HAMEFAKED STREET
/ ABU TOR STREET
Figure 86: Sectional Perspective

floor plans
EXTERIOR RIBBONS

Much like the exterior spaces dug into the topography,
these exterior spaces are formed between the building and
the retaining walls. Unlike the other spaces, however, these
are raised above the ground level and are able to be
accessed only from the basement level. This allows the
recreation space to expand outside in comfortable weather.

6

6

EXCAVATED RIBBONS

The thick walls that form the ribbons
push out into the topography and act as
retaining walls for the site’s steep slope.
Exterior public and semi-public space
occupies the area left in the wall’s wake.
This space allows for outdoor gatherings
and provides children a safe place to play.
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5

4

8
6

4
1
1

1

10
2

First Floor

3

Basement

1. Recreation Space
2. Water Collection Space
3. Mechanical
4. Storage
88

Figure 87: Basement Plan
opposite side: Figure 88: First Floor Plan

1. Entrance
2. Security
3. Conference Room
4. Learning Corridor / Library
5. Art Area
6. Outdoor Space
7. Cafeteria / Cafe
8. Seating Area / Exhibition
9. Kitchen
10. Outdoor Public Space

2
9

3

7

BLURRED SPACE

Jerusalem has a moderate and comfortable climate
during much of the year - my building aims to blur the
lines between indoor and outdoor during those days.
With glass curtain walls that are able to fold up, the
school can raise the walls to have spaces that are89
indoor, outdoor, and even in-between.

floor plans
COLLABORATIVE SPACE
Larger areas within the learning corridor
can be open spaces or transform into
more public small group spaces. Benches
and chairs stored in the thick ribbon
walls can be pulled out for seating,
while the voids left behind can be used
for presentation space or storage.

WATER COLLECTION
1

5

4

2

Water is a big issue in Israel; residents
conserve every little bit they can. Rainwater
in my school is collected from the roof and
flows down into cisterns in the basement.
This water is stored for irrigation and
gray-water use in the school’s bathrooms.

3

1

3

3

2

3
3

BRIDGES

Bridges connect the two sides, focusing
the movement to blur the border line.
Constructed out of metal grating, they
allow light through to the lower floor.
These bridges, just like the spaces they
connect, form areas for interaction,
movement, and connectivity.

5

4

THE GARDEN
5

Outdoor space provides areas for the school to
expand and take advantage of Jerusalem’s
moderate climate. Some are simple outdoor
learning spaces, while others provide ample
room for community gardens. These spill over
the sides of the ribbons, echoing the typical
balcony plantings around Abu Tor.

5

4

Second Floor

1. Open Teacher Area
2. Office
3. Learning Pods
4. Outdoor Learning Space
5. Learning Corridor

Third Floor
Figure 89: Second Floor Plan
opposite side: Figure 90: Third Floor Plan

1. Green Roof / Outdoor Learning Space
2. Upper Community Space
3. Lower Community Space

2

4

6

3

COMMUNITY ROOM

The building’s experience culminates in the
community room, the highest point in the design
which is oriented toward the Old City. This room is
open and flexible, providing much needed space for
community functions. The glass-enclosed slash stops
at the floor of this room, showing that the border line
disappears when the community comes together.
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sections - the ribbons

INTERACTION SPACE

Parts of the building are accessible to the
public at all time, like this series of excavated
ribbons. This provides a safe space for the
community to interact and the children to
play. Other parts, like the cafeteria and
community room, are accessible to the public
when school is not in session. This allows the
building to further root itself in the
community.

THE GROUNDING

The ribbons flow into the steep hill, flowing from building
enclosure to retaining walls. This further roots the building into
the site and the hill, blurring the line between above-ground and
below-ground. These lower walls are constructed out of solid
stone, structurally differentiating them from the areas of the
ribbons that rise above-ground.

2

1
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Figure 91: Ribbon 1

Figure 92: Ribbon 2
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sections - the ribbons
THE RIBBONS

The ribbons that make up the building echo the border line.
As the building occupies the border zone, the line is folded up
to form the primary school. These lines hug the program and
direct views outward to the Old City, West Jerusalem, and
East Jerusalem. The ribbons are a consistent thickness,
allowing them to read as one unit from the exterior.

THE SLASH

The circulation atrium that cuts through the entire building rests
direction on the Green Line. This space cuts through the ribbons,
providing access to natural light and visual connectivity throughout
the building. The slash is stopped only by the Community Room
that rises above the rest of the ribbons, symbolizing the idea that by
coming together the community can blur the border and put an end
to the cycle of misunderstanding and violence.

THE STEPS

The open area on the first floor within the slash
steps down to accommodate the site’s steep slope.
These steps pause for the entrance area to give both
entries a level platform. The ribbons themselves
also step down the hill, with the exception of the
central ribbons (three and four).

THE PODS

Learning pods provide semi-enclosed spaces
for small-group and class learning. These
spaces have a lower, 8’-6” ceiling height and
are partially enclosed by shorter, 3’-0” walls
that can double as shelving units, cubby space,
and work stations. The amorphous space
surrounding the learning pods and other
programmatic elements make up the Learning
Corridor, a flexible space that adapts to the
many different learning experiences needed in
a primary school.

COMMUNITY SPACE

COMMUNITY SPACE

4

3
94

Figure 93: Ribbon 3

Figure 94: Ribbon 4
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sections - the ribbons
RELIEF SPACE

Open areas within the ribbons allow for the community
and children to take advantage of Jerusalem’s moderate
climate and the site’s exceptional views. Additionally, in
nice weather the building can open up and blur the lines
between indoors and outdoors.

OPEN RIBBONS

The ribbons fold around diverse spaces: interior and exterior,
transparent, and opaque. Some ribbons, like ribbon six are
completely exterior. This provides the building’s occupants ample
room to take advantage of good weather and the views to the Old
City. Additionally, it provides the community with safe outdoor space
away from the roads, where most children in Abu Tor currently play.

5

96

6

Figure 95: Ribbon 5

Figure 96: Ribbon 6
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wall section
sloped insulation
steel beam
ESTCODE

wood soffit
jeruslem stone (smooth)

THICK WALLS

Nestled in the ribbons’ thick walls are small nooks, storage
spaces, and shelving .

wood framing
steel column

Overall Structural Diagram

gypsum
white concrete
jerusalem stone (rough)

LEARNING POD STRUCTURE

The learning pods use wood framing with gypsum cladding to
differentiate them both materially and structurally from the overall
ribbons. They do, however, retain the thick walls used for storage
and seating.

ESTCODE

LEARNING CORRIDORS
glass curtain wall

Learning corridors not only provide circulation, but fold around the
more private spaces, creating areas for gathering, visual
connectivity, and flexible space. These are made possible through
the use of the steel structure. They are serviced through the floor
cavity, which provides flexibility when the spaces change and
adapt to the learning environment.

STEEL STRUCTURE
ESTCODE

jerusalem stone blocks
iron railing system

While the lower portions of the building are stone masonry, the
upper portions switch to steel framing with stone cladding. This
lowers the load on the lower walls and allows me to open up my
floor plan to facilitate the learning pods and the learning corridor.

JERUSALEM STONE

exterior insulation
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wood gym floor with
rubber shock absorbers

The ribbons are clad in Jerusalem stone on the higher levels and
are constructed out of the stones themselves in the areas that dig
into the topography. This stone blends in with the surrounding
architecture, providing texture, diverse colors, and a uniquely
Jerusalem feel.
Figure 97: Wall Section
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perspectives
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future implementation
NON-BORDER AREAS

ACRE | LID/LOD | RAMLEH/RAMLA | HAIFA |
| JAFFA | NAZARETH-ILLIT/UPPER NAZARETH |
MA’ALOT-TARSHIHA |

BORDER AREAS

WEST JERUSALEM/EAST JERUSALEM | ARIEL
SETTLEMENT BLOC | MODI’IN ILLIT BLOC |
WADI ARA |

COMMUNITY CENTERS

TRANSPORTATION CENTERS

Community centers can help facilitate
communication between the diverse cultural
groups in the community. These centers can

Transportation and border crossings help both
sides of the borders allow for freer and more
equal movement across the border.

MA’ALOT-TARSHIHA
ACRE
HAIFA
NAZARETH-ILLIT /
UPPER NAZARETH
WADI ARA

provide a variety of services.

SCHOOLS
Schools can help facilitate education among
the communities, blurring the divides that exist
between the communities.

PUBLIC SPACE
Providing more communal public space, such
as parks, playgrounds, and village squares, will
help to encourage the community to come
together.

SCHOOLS
Schools can help facilitate education among the
diverse community members, blurring the
border, both literally and figuratively.

PEACE PARKS
Instead of a harsh border line, parks and open
public spaces can bring a limbo zone into the
border area; a space that both sides can enjoy.

ARIEL
JAFFA
LID/LOD
RAMLEH/RAMLA
MODI’IN ILLIT
WEST JERUSALEM/
EAST JERUSALEM

A GRASSROOTS EFFORT COMBINED WITH ARCHITECTURE
AND DESIGN CAN HELP BRING COMMUNITIES TOGETHER
AND
MEDIATE
CONFLICTS
AROUND
THE
WORLD.
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Figure 98: Future Implementation, GIS Underlay
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conclusions
Many people don’t believe architecture and urban planning are relevant in the
field of conflict resolution. They don’t understand how design can help the
situation. I understand that my thesis will not solve the conflict, especially one
as layered and prolonged as the Israeli-Palestinian conflict. However, I hope
that my thesis can prove that architecture and design are relevant topics in the
conversation and that a bottom-up approach led by communities can create a
situation where the conflict is resolvable. I am not the first one to explore and
research this as a possibility. Many organizations and people on the ground are
working on grassroots approaches to the situation. Bimkom is working to educate
Palestinians on their urban planning rights while lobbying for urban planning
policies that do not discriminate based on socio-ethnic background. SAYA works
with organizations big and small to convince people that design has a place in
the field of conflict resolution through their ideas of resolution planning and
design for change. Even community members like Michal Baranes and Yaakov
Barhum, a mixed-faith couple who blend cultures together through cooking at
their restaurant, Majda, outside of Jerusalem, can help in a bottom-up approach
to conflict resolution. With more community activism, collaboration, education,
and dialogue, communities can come together to better themselves and help bring
peace to Israel and Palestine. My goal is to not only prove that architecture and
urban planning are relevant within this bottom-up approach, but also to foster
dialogue on how we as designers and community members can help with conflict
resolution on all scale, in all parts of the world.

(opposite page) Figure 99: The Old City
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appendix a: peace initiatives
Peace Proposals of Count Folke Bernadotte (1948)
Count Folke Bernadotte was the UN-appointed mediator for Israel after Israel declared its independence. His proposal
redrew the boundary “such that Arabs would receive the Negev and the towns of Ramleh and Lydda, while the entire
Galilee would become part of Israel. In addition, significantly, Bernadotte proposed that Arab Palestine be attached to
Transjordan, stating that the creation of an independent Palestinian state was now unrealistic,” (273-4, Tessler). This
proposal fell through when it was not received well by Arabs and Jewish Zionists alike.

Armistice Agreements (1949)
The armistice agreements, between Israel, Egypt, Lebanon, Syria, and Transjordan officially ended the 1948 conflict and
set the boundary lines between all the countries involved. As a result of these armistice agreements, the United States,
United Kingdom, and France issued the Tripartite Declaration and declared “their ‘unalterable opposition to the use
of force or threat’ to settle the Arab-Israeli conflict and added that they would take immediate action, both within and
outside the United Nations, ‘should they find that any of these states was preparing to violate frontiers or armistice lines,’”
(275, Tessler). However, these agreements “did not bring peace to the Middle East. The Arabs refused to accept the
political consequences of their defeat in the 1947-48 War” and “in no sense renounced their claims against the Jewish
state,” (283, Tessler)

UN Security Council Resolution 242 (November 22, 1967)
UN Security Council Resolution 242 “embodies the principle that has guided most of the subsequent peace plans - the
exchange of land for peace,” (BBC). The resolution calls for the “withdrawal of Israeli armed forces from territories
occupied in the recent conflict”and “respect for and acknowledgment of the sovereignty, territorial integrity and political
independence of every state in the area and their right to live in peace within secure and recognized boundaries free from
threats or acts of force,” (BBC).
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Allon Plan (July 26, 1967)
Yigal Allon was a Labor Party leader who was minister of education and minister of labor under two different Israeli
governments. This plan proposed that “Israel should establish a permanent defensive perimeter along the eastern border
of the West Bank, but should not settle in the heavily populated heartland of the territory, which would be returned to
Jordan in the context of a peace settlement,” (466, Tessler). This plan was rejected by King Hussein of Jordan.

Rogers Plan (1969)
This plan was named after United States Secretary of State, William Rogers, who proposed the plan to the Soviet Union.
It “called for a settlement in which Israeli forces would return to the international border between the two countries.
[It] also called for a binding commitment to peace on the part of both parties and guarantees that neither would permit
its territory to be used for hostile acts against the other,” (447-8, Tessler). This plan was denounced by Israel and more
radical Arab governments, but was welcomed by moderate Arab countries like Egypt and Jordan.

Camp David Accords (1978-9)
These talks between Egyptian President Anwar Sadat and Israeli Prime Minister Menachem Begin lasted twelve days and
ended in two agreements, “A Framework for Peace in the Middle East” and “The Camp David Framework for the Peace
Treaty between Egypt and Israel,” (BBC). The first set of principles for peace, called for a treaty between Israel and Egypt,
and suggested treaties between Israel and its other neighbors. “The weakness of the first agreement was the section on
the Palestinians. The plan aimed to set up a ‘self-governing authority’ in the West Bank and Gaza [...], but the Palestinians
were not party to the agreement,” (BBC). The second agreement was a peace treaty between Israel and Egypt, in which
Israel retreated from the Sinai and Egypt recognized Israel as a state. “This was the first recognition of Israel as a state by
a major Arab country,” (BBC).
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Fahd Plan (1981)
This plan was proposed by Saudi Arabian crown prince, Fahd ibn Abd al-Aziz. It recognized “that ‘the Palestinian figure is
the basic figure in the Middle Eastern equation,’” (537, Tessler) and contained eight points. These points included “a call
for Israel to dismantle Jewish settlements in the occupied territories and to withdraw from all Arab territory captured in
1967, including East Jerusalem,” (537, Tessler). Additionally, it “affirmed the right of the Palestinian people to return to
their homes or to receive compensation if they did not wish to do so,” (537-8, Tessler). Finally, it said that a Palestinian
state, with its capital as East Jerusalem, would be established after the withdrawal and transition periods. Israeli
supporters saw this proposal as “no more than another Arab propaganda effort,” that “did not even mention Israel by
name,” (538, Tessler). However, it did not call for the destruction of Israel, which many outsiders saw as a step in the right
direction.

Reagan Plan (September 1, 1982)
Proposed by then United States President Ronald Reagan after Israel’s military victory in Lebanon, this plan emphasized
“continuing American support for Israel” as well as emphasizing the “Palestinian dimension of the Arab-Israeli conflict”
and distancing itself from the idea of an “interstate conflict, rather than a clash between the claims of Israelis and
Palestinians to the same piece of land,” (601, Tessler). This plan was rejected by the Israeli government for its “insistence
on territorial compromise,” (604, Tessler).

Fez Initiative (September 9, 1982)
This eight point peace plan was created partially in response to the Reagan Plan by Arab leaders in a three-day summit.
The summit built off of the Reagan Plan to “show that the Arabs were ready for an accommodation with Israel and that
the gap between the American proposals and Arab requirements was not too large to be bridged,” (608, Tessler). It
offered a two-state solution that recognized the 1967 borders. It called for Israel to withdraw to the 1967 borders, the
United Nations to set up a transition period within those areas left by Israel, and the Palestinian people to become united
under the “sole legitimate government” (608, Tessler) of the PLO. This plan was endorse by many Arab countries, but
was rejected by Israel as “a propaganda ploy,” (613, Tessler).
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Madrid Conference (1991)
According to the BBC, “this conference, co-sponsored by the US and the Soviet Union, as designed to follow up the
Egypt-Israel treaty by encouraging other Arab countries to sign their own agreements with Israel,” (BBC). These “other
Arab countries” included Jordan, Lebanon, and Syria as well as a group of Palestinians who came as part of the Jordanian
delegation. This didn’t directly lead to any treaties, but the peace agreement between Israel and Jordan soon followed,
along with the start of the Oslo talks.

Oslo Accords (1993)
This was the first real direct talks between Israelis and Palestinians, represented by the PLO. The agreement that came
out of these talks, signed on September 13, 1993, was the “Oslo Agreement” that “stipulated that Israeli troops would
withdraw in stages from the West Bank and Gaza, that a ‘Palestinian Interim Self-Governing Authority’ would be set up
for a five-year transitional period, leading to a permanent settlement based on resolutions 242 and 338,” (BBC). The
Palestinian State was not directly referenced, but was implied through the agreement to recognize each other’s “mutual
legitimate and political rights,” (BBC). This was not fully implemented and was met with widespread opposition from
more radical groups on either side, including Hamas and some Israeli settlers.

Gaza Jericho Agreement (May 4, 1994)
This agreement transferred authority “from Israel to the PLO in Gaza and Jericho area,” (818, Tessler). It also established
the Palestinian Authority and attemped to begin a “five-year transition to end of conflict,” (818, Tessler).

Israeli-Jordan Treaty of Peace (October 26, 1994)
This treaty was signed by Jordanian King Hussein and Israeli Prime Minister Yitzhak Rabin, with United States President
Bill Clinton as the witness. The treaty “settled long-standing land and water disputes, agreed to broad cooperation in
tourism, trade and other areas, and pledged that neither would let its territory be used as a staging area by third countries
for military strikes against the other,” (New York Times). Israel recognized “Hashemite Kingdom’s claims to Islamic
shrines in Jerusalem,” while Jordan “agreed that it would not join any anti-Israel alliance or allow its territories to be used
as a launching pad for military attacks on Israel,” (New York Times).
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Wye River Memorandum (October 13, 1998)
Agreement that “dealt with further redeployments, security, economic issues, and permanent status negotiations,”
(793, Tessler). This agreement worked to transfer more of the West Bank from Israel to the PLO, while the PLO agreed
to take steps to stop violence and terrorism against Israelis. Both parties “reaffirmed the commitment of both parties to
promoting economic development in the West Bank and Gaza” and agreed to “resume permanent status negotiations on
an accelerated basis,” (793, Tessler). The goal was to have a permanent status agreement by May 4, 1999. However, the
agreement was met with a lot of backlash within Israel. While the first steps were carried out, the agreement eventually
fell apart.

Taba Summit (January 2001)
This last-ditch effort by Bill Clinton resulted in talks between Israeli and Palestinian officials in Taba, Egypt. These
negotiations were based on the Clinton Parameters, which had been proposed a few months earlier. While the two
sides moved closer to an agreement, the differences were unable to be overcome. “A statement afterwards said that
‘it proved impossible to reach understandings on all issues,’” (BBC). However, “the Taba meeting not only represented
the culmination of more than seven years of meetings and bargaining, it also offered a vision of what an attainable
compromise on final status issues might look like,” (816, Tessler).

Nusseibeh-Ayalon Agreement (2002)
Camp David Summit (July 2000)
Here, United States President Bill Clinton hoped to tie up the loose ends of the Oslo Agreement in order to aid the peace
process between Israel and Palestine. These negotiations, while detailed, proved to be unsuccessful. “Correspondents say
the basic problem was that the maximum Israel offered was less than the minimum the Palestinians could accept,” (BBC).

The Clinton Parameters (December 23, 2000)
This proposal by United States President Bill Clinton near the end of his term comprised of a set of parameters that “were
based on the president’s understanding of the points of agreement reached at Camp David and the gaps that remained
to be bridged,” (813, Tessler). This proposal differed from others in that it presented “detailed guidelines for accelerated
negotiations that the president hoped might take place before he left office” instead of a “take-it-or-leave-it final status
compromise,” (813, Tessler). Both sides accepted the parameters, and “many observers consider” them “to be the
essential elements of a fair and reasonable compromise, and the only one on which an agreement between the Israelis
and Palestinians might be possible,” (813, Tessler). The parameters dealt with “territory, security, Jerusalem, refugees, and
the end of the conflict,” (813, Tessler).
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This peace initiative was put forth by Ami Ayalon, a former Israeli military commander, and Sari Nusseibeh, a Palestinian
intellectual. This agreement called for “total Israeli withdrawal from the occupied territories” and “land swaps” for any
land within occupied territories that Israel keeps (828, Tessler). Also, it stated that no Israeli settlers would remain in the
new Palestinian state, but that Palestine would be demilitarized. Finally, it “called for Jerusalem to be an open city and
the capital of each state, with Jewish neighborhoods under Israeli sovereignty and Arab neighborhoods under Palestinian
sovereignty,” (828, Tessler). While this petition gained many signatures, it did not have a noticeable effect on Israeli and
Palestinian leaders.

Arab Peace Initiative (March 28, 2002)
This plan, put forth by the Saudis, called for Israel to “withdraw to the lines of June 1967” and that a Palestinian State
would “be set up in the West Bank and Gaza.” It called for a “just solution” to the refugee return problem, but, in turn, the
Arab countries would recognize Israel as a sovereign nation. While it was re-endorsed in 2007, it still required Israel and
Palestine to “negotiate the same issues on which they have failed so far,” (BBC).
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Roadmap for Peace (April 30, 2003)
This plan, consisting of three phases, was created by the United States, Russia, the European Union, and the United
Nations. Phase one would consist of both sides agreeing to a two-state solution and ending violence; Palestinians would
hold elections and Israelis would stop building settlements in occupied land. Phase two “would see the creation, at an
international conference, of a Palestinian state with ‘provisional borders,’” (BBC). Finally, phase three would be final
agreement talks. While still referenced in later peace talks, this plan was never implemented.

Geneva Accord (October 20, 2003)
This agreement was orchestrated by Israeli and Palestinian officials, unlike many of the previous official peace efforts.
This plan puts an official agreement first, then a plan for security and peace, unlike the phases laid out in the Roadmap for
Peace. Additionally, the Palestinians agreed to “effectively give up their ‘right of return’ in exchange for almost the whole
of the West Bank,” (BBC). Israel, in turn, would give up some of its largest settlement blocs that were further into the
West Bank, but keep those close to the border. Israel would retain sovereignty over the Western Wall, but Palestine would
be able to have East Jerusalem as their capital.

Sharm el-Sheikh Summit (February 8, 2005)
While this multinational summit did not produce a document, there were some glimmers of hope that came from
it. “Shortly after the summit, the Palestinian Authority released a statement, read on Palestinian television, urging
Palestinians ‘to refrain from anything that would lead to tension or violence and to work to calm down the situation,’” (811,
Tessler). However, the violence continued.

Annapolis (2007)
These talks, lead by United States President George W. Bush, included Israeli Prime Minister Ehud Olmert and Palestinian
Authority President Mahmoud Abbas, along with officials from the United States, Russia, The European Union, the United
Nations, and dozens of Arab countries. Hamas had just been elected into the government in the Gaza Strip and was not
present; they vowed to not recognize any decision that came out of the talks. These discussions lead to the conclusion
that Israeli and Palestinian leaders would meet and discuss peace deals, with the goal of a complete peace deal by 2008.
Meetings and discussions did continue until Israel’s military actions in Gaza in December 2008.

Washington (2010)
In November 2009, United States President Barack Obama “persuaded Mr. Netanyahu to agree to a 10-month partial
freeze on settlement construction in the West Bank,” (BBC). However, this did not include construction in East Jerusalem,
which alienated President Abbas and the Palestinians. Regardless, official talks began again on September 2, 2012,
attended by United States, Israeli, Palestinian, Egyptian, and Jordanian officials. The talks went nowhere, the settlement
freeze ended a month later, and talks were suspended.

Current Peace Talks (2013 - ?)
Current peace talks are being spearheaded by United States Secretary of State John Kerry and envoy Martin Indyk. They
are being held between Palestinian Authority President Mahmoud Abbas and Israeli Prime Minister Benjamin Netanyahu.
While the peace talks are currently in a stalemate, both sides are open to continuing dialogue past the original April 29,
2014, deadline.

TO BE CONTINUED...
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appendix b: un security resolution 242
The Security Council,
Expressing its continuing concern with the grave situation in the Middle East,
Emphasizing the inadmissibility of the acquisition of territory by war and the need to work for a just and
lasting peace in which every State in the area can live in security,
Emphasizing further that all Member States in their acceptance of the Charter of the United Nations have
undertaken a commitment to act in accordance with Article 2 of the Charter,
1.
Affirms that the fulfillment of Charter principles requires the establishment of a just and lasting
peace in the Middle East which should include the application of both the following principles:
(i) Withdrawal of Israel armed forces from territories occupied in the recent conflict;
(ii) Termination of all claims or states of belligerency and respect for and acknowledgement of the
sovereignty, territorial integrity and political independence of every State in the area and their right to
live in peace within secure and recognized boundaries free from threats or acts of force;
2.

Affirms further the necessity
(a) For guaranteeing freedom of navigation through international waterways in the area;
(b) For achieving a just settlement of the refugee problem;
(c) For guaranteeing the territorial inviolability and political independence of every State in the area,
through measures including the establishment of demilitarized zones;

3.
Requests the Secretary General to designate a Special Representative to proceed to the Middle East
to establish and maintain contacts with the States concerned in order to promote agreement and assist
efforts to achieve a peaceful and accepted settlement in accordance with the provisions and principles in
this resolution;
4.
Requests the Secretary General to report to the Security Council on the progress of the efforts of the
Special Representative as soon as possible.
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Figure 100: Signing of UN Resolution 242
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literature review
Gelfand, Lisa. Sustainable School Architecture: Design for Elementary and Secondary Schools. Hoboken:
John Wiley & Sons, 2010. Print.
This book helps me focus in on the other side of my thesis: what my ideas will manifest themselves as. Because I am
going to design a primary school, it is very important to explore school architecture. There has been a lot of discussion
about creating healthy schools in order to increase learning potential and create a better atmosphere for the children.
Gelfand goes into detail about many aspects of designing primary and secondary schools; this book discusses everything
from technical aspects to the theoretical background behind those design ideas. It also includes case studies that I can
use as precedents going forward.

Haas, Tigran. New Urbanism and Beyond: Designing Cities for the Future. New York: Rizzoli International
Publications, 2008. Print.
It is very important for me to work on many levels and scales with my thesis. While I am ultimately producing a building,
I want to be able to root it in urban planning and larger-scale ideas. Many urban planners are finding success in the field
of conflict resolution and peace, so it is important to include that within my thesis. Haas’s text helps me move to a larger
scale and explore how sustainable cities are being created and adapted.

Klein, Menachem. The Shift: Israel-Palestine from Border Struggle to Ethnic Conflict. New York: Columbia
UP, 2010. Print.
This book focuses on how the Israeli-Palestinian conflict became an ethic conflict. Klein argues that the “Green Line is no
longer the effectual border insomuch as it no longer marks the division between different forms of the implementation of
the Israeli control system […] the distinction is no longer territorial,” (15). He goes on to discuss how Israel has become
an “ethnocratic regime,” creating a system of control over Palestinians through fragmenting their identities and their
connections of towns. However, while the Israelis are the stronger side, the weaker Palestinians are able to “exercise a
veto over any permanent resolution of the dispute,” (120). This creates a stalemate in the search for conflict resolution.
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Ramsbotham, Oliver, Hugh Miall, and Tom Woodhouse. Contemporary Conflict Resolution: The Prevention,
Management and Transformation of Deadly Conflicts. Cambridge, UK: Polity, 2011. Print.
This book is recognized as one of the leading textbooks on conflict resolution. It has a wealth of knowledge on everything
conflict resolution related, including definitions, history, case studies, and theoretical backgrounds. It begins with a
general overview of conflict, peace, and resolution, which includes common conflict models such as the hourglass model
and the tree model. It defines conflict as “the pursuit of incompatible goals by different groups,” (30). One of the most
important quotes I have taken from the text is: “one of the aims of the conflict resolution endeavor is to increase the
range of situations where violence is not a possibility – that is to create conditions where there are stable expectations of
peaceful change,” (126).

Tesller, Mark A. A History of the Israeli-Palestinian Conflict. Bloomington [etc.: Indiana UP, 2009. Print.
This text has been and will continue to be very important to my research simply because it is an in-depth look at the
history of the specific conflict I am studying. It allows me to go to one source for most of the important dates, key players,
and important events within the conflict. I will, however, have to use other sources for more recent data due to the date
this book was published.

Yacobi, Haim. Constructing a Sense of Place: Architecture and the Zionist Discourse. Aldershot, Hants,
England: Ashgate, 2004. Print.
This provides a lot of theoretical background on the idea of space and how it has related to the Zionist movement to
Israel. The key two questions behind this text are: “what is the role of architects, planners, architecture, and planning
as mediators between national ideology and the politization of space?” and “what is the contribution of the very act of
shaping the landscape to the construction of a sense of place?” (4). Yacobi and the contributing writers go on to explore
the Zionist quest for a Jewish style and how that conflicted with the current trends established in the area by the Arab
residents. After exploring the search for style and the way space plays into memory and belonging, it provides examples
for how planning can being to “find an acceptable solution for most parties” in order to allow “ development and planning
on one hand while maintaining memory and belonging on the other,” (288). One of the key quotes I have taken from this
text is: “this struggle is both complex and interesting since it is not only about soldiers and cannons, but also about ideas,
forms, images, and imaginings,” (6).
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